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ABSTBACT 

The suggested first, second, and third-year sccial 
studies prograa described in this outline provides opportunities for 
teachers to involve public school students in Lincoln, Mefcraska, in 
exploring the plurality of our society, and specifically the positive 
aspects, contributions, uniqueness and dignity of ethnic ainority 
groups in the the United States. The outline and naterials involve 
students in value clarification, explanation of feelings, conflict 
resolution, group experience, decision making, generalizing, 
hypothesizing, concept formation and application. Goal statements for 
the entire social studies program are listed and terms used in 

the program outline are clarified. The outline presents the 
rationale, goals, and materials for the first three years of the 
social studies program on their respective topics of Self, Family, 
and Neighborhood. The knowledge, attitudinal, and skills aspects of 
the rationale, goals, and materials at each level are delineated. The 
materials sections contain simple, basic bibliographies requiring 
supplementation by teachers in the areas of media, field trips, and 
community resources. An appendix of skills applied in social studies 
relates a skill development sequence by naming skills and the levels 
at which they are introduced, developed, or extended. (Author/RSH) 
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SOCIAL STiiDlKS 
SlJGCM-STl I) rCR I iRSl\ SIXX^Nl) AND fiJlKI) Yl-A US ( Iv.2) 
All Imi) (xioi'liou 
'"lUi' il{)]>f lor Mijniviiid IJo in Miiniviiul" 

Social Stinlics, ;i hroml niuliidisciplinar)- stuciy oi inankinti's reijTionshijis u iih ihc socir.l 
and [>h\ sk;}| u uriti, is pfayins: un incr<rastni:ly inij>ona?u p.iK. m society's an<. /iK>{ ?o •iulvc 
iis pri>I)!cius. Where once, only tiie pure scieniiM was reiMiilcd as rhe savior of ilu- world, 
now iIk' social scicmi':: is hAuv, called upon to provide solutions lo society's proh!vMis. 
Mankind crcaicJ and is dccp-ly invcvivcd in a scientific, tcclir.uiogicai world. V.'liile num 
(M)cc ih.HiL'ljt U\;)nol<5L'y won\i >oivo :)!! i]is ilis. lic roii:iJ ilr.ii as many p'-obl^i^' . v. -.k? 
created as were solved. A gicai number of these probicnis were social. Social problems 
require social answers. 

As a result of this, then, a nvijor eoneerji of eontemporary social studies does noi onlv 
deal with the eonduions under which mankind prepares iist if for living and luii*. tinnmij 
meanin^ifuliy in a hi^ihly technical society, but also, and periiaps more importantly, with 
prepariu'^ itself for living and functioning r^icaningfully in a multi-eulrurcd, human 
society. The essence of such preparation must take as a basic tenant that social studies 
should promote undersi muling, aceeptanec. appreciation and the respect for die v.-iue ;^nd 
inhere n I wuiih ui aii liv ing ar\d non-Hvuij^' (naiunii resiuuees. eiej eieuionis ol li.v- vuuid. 
The proinotior. of tliis basic human study begins with the first year in sciiool-it should 
continue liiroui^hout the school years. 

The suggested first, second, and third year social studies program described in this outline 
is based on this l^uman study. The goals listed, whether they be knowledge, affective, or 
skill focus on an- exploration of people-regardless of (although it may not be specifically 
stated) race, culture, color, creed or religion. The outline clei.iiy provides opportunities 
for teachers to involve students in exploring the plurality of our society, and specifically 
studying in a meaningful way. the positive aspects, contributions, uniqueness and dignity 
of ethnic minority groups in the United States, Understanding and valuing differences in 
people is an underlying feature of this outline. 

The outline and the material suggested to facilitate it involve students in value 
clarification, explanation of feelings, conflict resolutions, group experier;ces, decision 
making exercises, izcnerali/inc, hyp(*thesi/ing, concept formatioi; and application and 
other activities uineh atteinpi to lay a foundation ror faitii in people. The juMiltcacion 
for this type of a program and materials over others available lies in the statement at the 
beginning of this introduction. Students must be helped to firmly believe that the *'Ilope 
of Mankind Lies in Mankind." 

SOCIAL STUDIES GO \LS 

The following statements arc goals for the social studies program-the first year through 
the thirteenth (K-12). The program listed herein will help to facilitate these goals. 

MAKE DECISIONS BY THINKING CRITICALLY AND RATIONALLY 

The processes of dccision»niaking and the skills of critical thinking arc learned behaviors. 
If we look at today's world and at the prospects for a more complex and rapidly' eiian-jing 
world in the future, this goal becomes tremendously important- l-'ducation and the social 
studies must attempt to produce rational-thinking decision-makers who see the fLinciional 
aspect of these behaviors. This goal reflects the responsibility of each social studies 
teacher to make a concentrated effort to build student proficiency in usir.g these 
processes and skiUs. 

APPROACH AN UNDERSTANDiNC OF HUMAN SOCIETIES BY 
f OCVSlSa OS MA JOR SOCIAL STUOniS CONCEPTS 

The focus (»f this goal is mankind. 

It is an imporiani charge of c\'i rv social studies stuiient to search for ttie causes oi iuinian 
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hv h.ivior. Sot il s» iriiti'Us l):ivc iMinnpti tl tn nmlrrskiiid 'r..^:iKinil ar.d his b..! lor 
j'.c!iLr;i ii/.a: ions. 

Ill: A ui'h'Losa lI':arm:r 

.u'U]k.w f])is ;;nal siuilcjiis mium I)c ctjiiippcd u lih ihf nL\i >s:ir\ .uriruJcs ;in': v-irninij 
shillv 



FUNCTION EFFECTIVELY AS A CVIIZEN IN A SOCIETY 

The sch()t)l system, as one of ihc major sot iaii zing insiimt: on s in our society, :. .s iivcat 
i'cspf)nf.ibility in siviping die cUiKKs tiame of reference wnh i . jard to ciiizensliip. I: ihc 
intent of r'ns ^ii.i! i!i:^t rhe - eiuuiN. Wi^rkiii;; with ntluT ir<"::;ui<'ns. ^rri\c" to v. J.i'.sc a 
citi/en ivIk) is uillin^ and abic ii^ work ihrou^li ihe denize: a nc prt)CC:5S lo nci.; \ e me 
pf\ds that ni'e desirable for our society. 

This goal has been written to include three as|)ccts of citizenship: (1) knowledge of. (2) 
nrritiides about, nnd (?) eo-iipn: »^eTU lo iu-ir-' :\n cfn-L;;- : ei'.i:'t'n. It uO'dc^ ■ ^ \(.-r\- 
dift'icuit It) deNeii>|j ihe idv:l^ m: iTuu ii.l: s-.;. .! i\ e^>.;i;:w . '^i.^. .r> \i:ixeil" .u; not 
involve all three of the abov e areas. 



It should also be stated that other things arc needed for cftective citizenship alse- Many 
factors interacting siniultanetiusly tend to produce consirueti\ c citi/.ens. For example, the 
other four goals stated in this listing as well as the mjjor concerns of the other 
curriculum aieas play a very important role in developing citizens. 



INTERACT SUCCESSFULLY WITH OTHER PEOPLE 

Many of the problems we face as a society stem from our feelings about ourselves and our 
inability to interact with other people. School shoul ^ be a place where students can 
experience, and gain confidence in this impoitant area. It" people as a whole eannoi 
interact or eonimunicatc cffeeri\'ely, the result could be fatal to a democratic society. 
Social studies teachers should structure learning activities u hich use social studies eorjcent 
tt) develop these kinds of skills. 

A ramification of this goal involves the values of students and society, it si.ould be 
emphasized that the intent here is to encourage and guide the student to examine lii^ own 
value system and the values of others in a rational manner. 

In this examination, it shouhl be the goal of the teacher to help the student remove 
ethnocentrism from his/her irame of reference and to guide the student toward the 
position of being able to reject/disagree with piiotlu r person's ideas, without rejecting the 
person. 



CLARIFICATION OF TERMS 

1. CURRICULUM OUTLINl- This pub !ica linn is a curnculmn outline and is not to 

be confused with a euriieiduni guide. An ouihne gi^cs general diree-im m 
this case, for the first three >ears of ibc social sudies [irograni. A i[L;:/ie i,i>es 
specific day by day dirccljons for example as in the teachers giiijc ui 
particular book. 

The seope and sequci\ee of a pro'^ran\ is iutpin'ia!M lo identify so iisio 

Ir.gical pnv^ression in all are.iS-knouk\lge, '•kills aiiti juitudes, fceli 'js nnd 

vahies- and to climin ite ltoss repetiiion for th.e t;:;iiiren. 

2. 1 r.ACIII.K S I I\AITXill-.S In onlet lur elnuben lo ..:i.iin r.\.i\n oi the ■ !>ud 

herein, the leacber u ill lo utili/i" eeri.iu: u.K'hnu ^ir iiegies. i. 

siralej[ies consist ot ihe j>l;innini: .nui iinf>ienu ri: ,/..( >n oi a p u t leul.ir . .!:. :ue 
of iearning acii\"): Jw" lo j\.ieii .i vui.nn i .e 1 .iIm ieaetiing Si: iie ies. 
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EMERGENT ISSUES 
IN SOCIAL STUDIES 



BASICS. McREL and other inscrvicc programs wi!i help the tcachtr t'ain 
expertise in working with teacher strategics. 

GENERALIZATIONS - Generalizations are those major ideas about people and 
their environment which interrelates experiences, faets. and eoncepis. The 
knowledge goals listed herein are stated as generalizations. 

CONCEPT - From coniemporiiry educational writings, a concept is defined as a 
one word or short phrase description of a class or group of data. 

SIMILARITIES AND DIFFERFNCES - Social studies has always been about ihe 
business of exploring similarities and differences, but unfortunately, 
differences have been stressed more than similarities. This results in itiereased 
ethnoeentrism. In working with these two concepts, it is hoped that the 
teacher would diseuss them as ^^similarities and reasons for differcnees," 
and give equal weight to both. 

SOCIAL SCIENCE DISCIPLINES - The knowledge goals listed in tnis Outline are 
drauTi from the disciplines of the Social Sciences. They arc History. 
Geography, Economics. Social Psychology. Polirical Science, Anrhrnpoloijy 
and Sociology. 

CULTURAL AWARENESS - This outline does not present a stereotype of Self. 
Family or Neighborhood. It is important for teachers to present a variety of 
cultural and ethnic group life styles when dealing with the suggested topics in 
this outline. Children must be helped to see that this nation and world are 
pluralistic and that pluralism is valid, and, in fact., desirable. 

SPECIAL DAYS, WEEKS, EVENT^ - The special days, weeks and events of various 
cultural groups in the U.S. should be an integral part of the ongoing class 
activities throughout the school year. 



The program suggested herein provides adequate depth and breadth for a comprehensive 
social studies program. However, it is rcalj^.ed that individual teachers will have a desire to 
emphasize emergent issues in education '^and our society. Therefore, it is suggested that 
issues such as those listed below be emphasized throughout the program by developing 
and implementing inquiry units. Some coritemporar\^ emergent issues include: 



CAREER AWARENESS - An 
selection of careers. 



eximination of people and their enjoyment and 



5. 



CITIZENSHIP AWARENESS - The questioning and exploration of what good 
citizenship is in our society as well as other societies. 

ECOLOGY AWARENESS - An examination of man's use, abuse and preservation 
of his physical and social environment. 

CULTURAL AWARENESS - Exploring the culture, history and contributions of 
the ethnic minority groups in the United States. 

VALUE AWARENESS - An examination of people and the values they hold. 
Through value clarification techniques^ explore the values held by self as well 
as the values of others. 
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Lincoln Public Schools 
Instructional Services 
SOCIAL STUDIES 
Sug*;csted for First Year (Kindergarten) 
TOPIC - "SELF'' 



RATIONALE 



KNOWLEDGE 



ATTITUDES, FEEUNGS 
AND VALUES 



The first year of social studies instruction introduces the child to all program components 
of the K-12 social studies program. Many of the basic understandings that will be bmh 
upon as the child progresses through school begins in the first year. The topic is ''Self* 
and using this topic as a tool, knowledge, skills and attitudes, feelings, and values arc 
developed. 



Nurturing the development of a positive self concept is the prime purpose for intro'^ucing 
the social studies program to the child with the topic of '*Self." In doing so, the child is 
helped to expand his views of and his relations with other individuals. Lessening of the 
ego and ethnocentric frames of reference, a goal for all education, would begin with such 
a study. 

In this first year, the child is introduced to a concept in each of the seven social studies 
disciplines and asked to consider it with respect to him/herself (the Individual), compared 
to other people (Similarities and Differences), and what effect people have on other 
people (Interdependence). The concepts for the first year are as follows: 



Discipline 


Pol. Science 


Sociology 


Econo^nics 


Geography 


History 


Anthro* 
pology 


Social 
Psychology 


Concept 


Rights 
Responsi- 
bilities 


Learning 


Consumer 
Producer 
Goods 
Services 


Location 

Physical 

features 


Change 


Characteris- 
tics 


Emotions 



The concepts listed above were chosen for their contemporary significance and social 
utility. 

From an early age, children should be helped to explore and clarify their attitudes, values 
and feelings toward themselves and society of which they are a part. This is a ver\' 
important area of a child' J life experience since the values held will determine how 
knowledge is used. Hopefully, by using various affective processes, the child will be 
helped to deal responsibly and rationally with human problems. Several inservice 
programs offered by the system at this time will help the teacher gain expertise in value 
clarification, exploration of feelings, and conflict resolution. 



SKILLS 

In the early years of school, children should be introduced to and helped to apply those 
skills which are utilized in social studies instruction. Application of skills is the key phrase 
when referring to social studies skills, since most of the skills that are used in social 
studies are introduced in other areas. 

Appendix A on page 16 of this outline, entitled ^'Skills Applied in Social Studies/^ 
suggests when skills should be introduced, developed systematically and rcraught 
maintained and extended. This should serve the teacher as a tentative guideline to year 
placement of skills instruction. It, of course, can not be interpreted exactly as written, 
since different children bring different abilities to the classroora. 

In reading the skill goals listed on page 6 for Year One or the chart in Appendix A the 
teacher*s attention is called to the Thinking Skills. Social studies is one area where 
children can be helped to use and develop the thinking skills necessary ^oT cii ry area ot 
instruction. The teacher can gain expertise in hclpini* children deveUif> thmkini! alxlitics 
by participating in any of the following inservice pnjgrams • Basic. Taba. McRtL. 

SUGGESTED FIRST YEAR GOALS FOLLOW ON THE NEXT TWO PAGES. 
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KNOWLEDGE GOALS 



1, KNOW THAT Pr.OPLF. ARK INDIVIDUALS. 
Sub Goals 



ATTITUDES, FEELLNGS 
AND VALUES COALS 



PS 

s 

E 
C 
H 
A 
SP 



PS 

s 

£ 



H 



SP 



Understand that: 

A. People have riffhts and responsibilities, 

B. People have the ability to learn, 

C. People are consumers and contributors to goods and services prodtfced. 

D. People have an environment that has location and physical features. 

E. People are continually changing in a constantly changing environmen. 

F. People have unique characteristics, 

G. People have emotional wants and needs. 

KNOW THAT PEOPLE ARE SIMILAR AND DIFFERENT. 
Sub Goals 
Understand that: 

A. the rights and responsibilities of one person are similar to and different from 
the rights and responsibilities of another person for various reasons. 

B. what one person learns is similar to and different from what others learn. 

C. what one person is able to produce and consume is similar to and different 
from what other people arc able to produce and consume. 

D. the physical features and loCfition of one person's environment is similar to 
and different from another jperson's environmental location and physical 
features. \ 

E. the effects of change on ond person arc similar to and different from the 
effects of change on others, i 

F. the characteristics of one prrson are similar to and different from the 
characteristics of others. j 

G. the emotional needs and waits of one person are similar to and different 
from the emotional needs and|wants of others. 



3. KNOW THAT PEOPLE ARE INTERDEPENDENT. 
Sub Goals 
Understand that: 



the rights and responsibilities of one person affect and are affected by the 
rights and responsibilities of another person. 

what one person learns affects and is affected by what other people learn, 
what one person consumes and produces affects and is affected by what other 
people produce and consume. 

one part of the environment affects and is affected by other parts of the 
environment. 

change affects and is affected by other changes, 
diversity m people separates and unites. 

the emotional needs of one person affect and are affected by the emotional 
needs cf others. 



FXPLORE FEELINGS OF SELF AND OTHERS. 
Sub Goals 

a. Identify how individuals feel when placed in different emotional siiiuaiions. 



PS 


A. 


s 


B. 


E 


C. 


G 


D. 


H 


E. 


A 


F. 


SP 


G. 



ERIC 



SKILL GOALS* 



b. Infer personal and others' tcclings in similar situations. 

c. Gcnera!i/c about teclings of people in general. 

2. MAKE DECISIONS ABOUT INTERPERSONAL PROBLEMS. 
Sub Goals 

a. Consider problem situation involving interpersonal conflict. 

b. .^naly/e what protagonists should do. 

c. Compare similar situations in individual lives. 

d. Evaluate whether what was done in each situation was *'good" or **bad'' <ind 
why. 

3. ANALYZE VALUES 
Sub Goals 

a. Recall certain behaviors 

b. Infer values involved. 

c. Explain how those values differ (if at all) from the values of other peopie in 
analogous situations. 



(Skills shared with other disciplines) 

1. Locate information. 

2. Organize information. 

3. Evaluate information. 

4. Acquire information through reading. 

5. Acquire information through listening and observing. 

6. Communicate orally and in writing. 

7. Interpret pictures, charts, graphs and tables. 

8. Work with others. (Note Appendix B.) 

(Skills which are a major responsibility of social studies) 

1. Read social studies material. 

2. Apply decision making skills to sociat issues. 

3. Understand time and chronology 

4. Interpret maps and globes. 

5. Apply thinking skills 

♦A complete listing of these skills showing detailed description and year placement of 
each skill can be found in Appendix A. Not all of the above skills will be applied during 
the first year. 



ERLC 



6 



KNOWLEDGE 



SlJCGESTEn M ATFRIALS 
FIRST YEAR (KINDERGARTEN) 
SELF" 

The following materials are a beginning bibliography for year one, A bibliography must 
eoniinually grow. Materials wilt be added periodically. Check with the social studies 
consultant tor the mosi: recent list. 



Discussion Pictures for Beginning Social Studies, Harper Row 
Schools, Families and Neighborhoods, Field Educational Publications 



SKILLS 



ATTITUDES, FEELINGS 
AND VALUES 



MEDIA 



FIELD TRIPS 



VacuPrcss maps and modds-PSAB 



Beginning U.S. Map 
Beginning World Map 
Beginning Globe 



DISCUSSION PfCTURES For Beginning Social Studies, Harper Row 
People in Action - Study Prints^ Hoi: 

Appropriate films from PSAB film l&raiy 

) 

Appropriate film strips | 
Appropriate kits < 

4 

J 

i 



t 



COiNLMUNITY RESOURCES 



Schools are asked to nil in those community resources which would be helpful in 
carrying out the First Year Program. 
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Lincoln Public Schools 
Instructional Services 

SOCIAL STUDIES 
Suggested for Second Year (First Grade) 
TOPIC FAMILY" 



RATIONALE 



KNOWLEDGE 



The Second Year of social studies instruction continues what was introduced in the Fir;t 
Year and introduces some new irems in the i^'.'ills and knowledge areas. Close 
communication between the First and Second Year teachers is paramount since the 
program listed for these Years interrelates closely. The topic is "Family" and using this 
topic as a tool, knowledge, skills and ;ittitudes, feelmgs and values are developed. 



The Family, an institution of all mankind, is studied in the early years of a child*., 
education to provide an expanded frame of reference regarding the social, political, and 
economic aspects of it. Different family forms and the roles family members assume are 
all considered to show the uniqueness of Families. 



ATTITUDES, FEEUNGS 
AND VALUES 



The students are intrad^'ced to a concept in each of the social studies disciplines and 
asked to consider i v * h respect to him/herself (the Individual), compared to other 
people (Siir.ilarities ..-a Differences), . and what effect people have on other people 
(Interdependence). The concepts for the Second year are as follows: 



Dodpline 


Political 


Sociology 


Economics 


Geography 


History 


Anthro- 


Social 


Science 










pology 


Psychology 


Concept 


Authority 


Membership 


Wants 


Land 


Tradi' 


Way of 


Adjust' 






Role 


Needs 


Use 


dons 


Life 


ments 












Events 







The concepts suggested for the second year were chosen for their contemporary signifi- 
cance and social utility. 

From an early age, children should be helped to explore and darif)' their attitudes, values 
and feelings toward themselves and society of which they are a part. This is a very 
important .area of a child*s life experience since the values held will determine how 
knowledge is used. Hopefully, by using various affective processes, the child will be 
helped to deal responsibly and rationally with human problems. Several inservice 
programs offered by the system at this time will help the teacher gain expertise in value 
clariHcation, exploration of feelings, and conflict resolution. 



SKILLS 

In the early years of school, children should be introduced to and helped to apply those 
skills which are utilized in social studies instruction. Application of skills is the key phrase 
when referring to social studies skills, since most of the skills that are used in social 
studies are introduced in other areas. 

. Appendix A on page \6 of this outline, entitled "Skills Applied in Social Studies,'* 
suggests when skills should be introduced, developed systematically and retaught, 
maintained and exteniied. This should serve the teacher as a tentative guideline to year 
placement of skills instruction. It, of course, can not be interpreted exactly as written, 
since different children bring different abilities to the classroom. 

In reading the skill goals listed on page 10 for Year Two or the chart in Appendix A the 
teacher's attention is called to the Thinking Skills. Social studies is one area where 
children can be helped to use and develop the thinking skills necessary iox every area of 
instruction. The teacher can gain expertise in helping children develop thinking abilities 
by participating in any of the following inservice programs - Basic. Taba, McREL. 
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KNOW THAT FAMILIES ARE INDIVIDUALISTIC. 



Sub Goals 
Understand that: 

A. there is a hierarchy of authority in the family. 

B. each family has Members and each member has roles. 

C. each family has economic wants and needs, 

O. each family has a defined amount of tand to use. 

E. :ach family has traditions and events important to it. 

F. each family has an established ivay of life/living. 

G. each member of the family must make personal adjustments tor the 
continued welfare of the family. 

KNOW THAT FAMILIES ARE SIMILAR AND DIFFERENT. 

Sub Goals 

Understand that: 

A. the hierarchy of authority one family establishes is simUar to and different 
from the hierarchy o.her families establish. 

B. membership and role assumption of one family is similar to and different 
from the membership and role assumption of other families. 

C. the economic wants and needs of one family are similar to and different from 
the economic wants and needs of other families. 

D. the land one family uses is similar to and different from the land other 
families use. 

E. the traditions and events important to one family are similar tc and different 
from the traditions and events important to other families. 

F. the way of life/living of one family is similar to and different from the way of 
life/living of other families. 

G. the personal adjustments members of one family make for the good of the 
family arc similar to and different from the person^ adjustments other family 
members make. 

KNOW THAT FAMILIES ARE INTERDEPENDENT. 

Sub Goals 

Understand that: 

A. families affect and are affected by the authority relationship that exists 
between the home and outside the home. 

B. the membership and role assumption of one family affects and is affected by 
the membership and role assumption of other families. 

C. the economic wants and needs of one family affects and is affected by the 
economic wants and needs of other families. 

D. the land one family uses affects and is affected by the land other families use. 

E. the traditions and events important to one family affect and are affected bv 
the traditions and events important to other families. 

F. the way of life of one family affects and is affected by the way of lite of 
other families. 

G. the personal adjustments made by one set of family members affects and is 
affected by the personal adjustments made by other family members. 



EXPLORE FEELINGS OF SELF AND OTHERS. 



Sub (iajf.^ 



a. KlLTKity how indi\itluals feci wIkii placed in d.ticrcnt emotional b,*iUi:i'>ns. 

b. Inter personal and others' feelings in similar siTuatJons. 

c. Generalize aboiii feelings of people in general. 

MAKl: DECISIONS y\liOUT iNTERPKKSONAL I»K0131,1:MS- 



Sub Goals 



a. Con^idc'r pr(>1)tem siruarion invo!\ int? intcrperson.il conflict. 

b. Analyze what pvotaijonists should do. 

c. Compare similar situations in individual lives. 

d. Evaluate whether what was done in each situation was "good" or ^liavi * and 
why. 



3. ANALYZE VALUES 



Sub Goais 



a. Recall certain behaviors. 

b. Infer values involved. 

c. Explain how those values differ <if at all) from the values of other people in 
analogous situations. 



SKILL GOALS* 

(Skills shared with other disciplines) 

1. Locate information. 

2. Organize information. 

3. Evaluate information. 

4. Acquire information through reading. 

5. Acquire information through listening and observing 

6. Communicate orally and In writing. 

7. jfiterpret pictures, charts, graphs and ubles. 

8. Work with others. (Note Appendix B.) 

(Skills which arc a major responsibility of social studies) 

1. Read social studies material. 

2. Apply decision making skills to social issues. 
3 Understand tim* and chronology, 

4. Interpret m ips and globes. 

5. Apply thin ing skills. 

♦A complete listing of these skills lowing detailed description and year placcrr^ent of 
each skill can be found in Appendix A. Not all of the above skills would he appLcu curing 
the Second Year. 
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KNOWLEDGE 



SKILLS 



ATTITUDES, FEELINGS 
AND VALUES 



MEDIA 



SUGGESTED M ATERIALS 
SEC ON'l) YEAR (1 fKST GRADE) 
"FAVILY" 

The follou ifiL' riiJicriais arc a bcfjinninj; l)ib)a)i.'t.iphy tor year two. A biblioi;rjpli\- r:.u<ii 
oontmualK i;i.<u-. Materials uiil be aJdi-d pcrioJicaliv . Check with the s<u.iai s'.i jics 
consultant lor tiii.- most recent Ir.t. 



Uiscussioii Pictures for Beuinninj; Social Stuaies. Harper Kow 
People in Families, Addison-Wesley 

Schools, 1-amiiics and Neighborhoods, Field r.ducational Publications 



V icuPrr'.s nups anJ rv uic h -1'>.\B 



lit^innin^^ M.S. Map 
Beginning World Map 
Beginning Globe 



Pcop!e in hamilies, Addison Wesley has a strong affective component. 

Myseif. Speck-Vaughn Co. 

I Am Ask and Act, American Book Co. 

People In Action • Study Prmts, Holt 

Fdms PSAB 
Kits 

Sound Filmstrips 
Etc. 




FIELD TRIPS 



COMMUNITY RESOURCES 



Schiwls aic jsked lo fill in ihow community resources wUkU would be hclpfiil iii 
carrying out tlic Second Year Program. 
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THIllD YEAR (SECOND GRADE) 
GOALS AND MATERIALS 



RATIONALE 



KNOWLEDGE 



LiiKolu l^ublic Schools 

SOCIAL STUDILS 
Suggcstcil for Tliird Ycnr iSocoiul Gr.ule) 

loiMC - *M:i(;iiiu)iiiiO()i)" 



The social studies program for x car three continues the proirram components from \cars 
one and two and adds new eoiucnl ^nd some new sixiiis Wdik. O iL im, js uiih the 
first two years, elose eommunK jlion between and amonii leaencrs 1 1 \ cars one, twiv and 
three, is \ er) important. The success ot" the prt»iiram for the students relics hcavilx on this 
communication. 

The topic for year three is Ncii^hborhood. and using this topic as a tool, knowledge, j^kills 
and attitudes, feclmi^s and values arc dc\'c]oped and explored. 



The neighborhood is an important element of society and an integral part of a young 

child's en\'\ronnKnt because ot its immediacy. A stud\ of the cxr^ndmi functions ol the 
iicig'uboihood \M\\ Dcip I he cluid undcrsund what is not obvious i<. iiiin iicr. 

The influences of the neighborhood on the chtid are considered since it helps to shape 
her/his frame of reference. 



ATTJTUDES. FEELINGS 
AND V ALUES 



The students are introduced to a concept in each of the social studies disciplines and 
asked to consider it with respect to him/herself (the Individual), compared to other 
|>eople (Similarities and Differences) and what effect people have on other people 
(Interdependence). The concepts for the Third Year are ^s follows: 



Discipline 


Potitieal 
Science 


Sociology 


tconomici 


Geography 


History 


.Anthro* 
polog>' 


Social 
Psychology 


Concept 


Dectfion 
Making 

(Govern- 
ment 


Groupft 


txchange 

Distribu- 
tion 


Population 


MiMory 


Cultural 
N atues 


Tone 



The concepts suggested for the third year were chosen for their coni<mporary significance 
and social utility. 

From ^ki ti:*\ . children should be helped to explore und clarify their attitudes, values 
and feclir.gi> toward themselves and society of wh/ch they are a part. This is a very 
important area of a child's life experience sirice the values held will determine how 
knowledge is used. Mopefullv, by using various affective processes, the child will be 
helped to deal responsibly and rationally with human problems. Several insenice 
programs offered by the svstem at this time will help the teacher gain expertise in value 
clarification, exploration of fecimgs. and conflict resolution. 



SKILLS 

In the early years of school, children should be introduced to and helped to appU' those 
skills which arc utili/ed in vocial studies mstruction Application ot skills is the key phrase 
when referring to social studies skills, smce most of the skills that are used in social 
studies are introduced in other areas. 

Ap^Krndi.i A on page 16 of this outline, entitled "Skills Ap'^licd in Social Studies." 
su^csts when skills should be introduced, developed t:5,jil\ ^nJ rLijuvhl. 

maintained and extended, rhis should serve ihe teacher as a unr^tue ^'UKlelme i<' vear 
placement of skills inMruenon it. t»f ei>urst. ean m^t be mterprered cvutK i*> ' ffti'n. 
iinee djMercnt iiiiUlun bri:i;; Ji!:Lreni .ibshiii N to the cI.insi .M>ni . 

In reading the skiil ^ojls lislcd *mi pace for Year 1 fitce or chc ^1 art \n Appendix A the 
Icjcbcr's ailenlioii is culled \o the I hinkiu^ Skiil^ Soeul ^iUv* l*s oi.c ..lea \M:orc 
%'hildren can l>e helped to us*, and de\el<»p ihe ihiit<cif)>; \kiHv n. k» \\jr\ ti't . < ,^u < ot 
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KNOWLLDGU GOALS 



rmiion. i he tf.ufuT c.jn ii.iin cvptTMst- m luIpMi'j c'inljic/i tJfu-l^^ft rJiink.--.: . m Ik'^ 
SI CKW STi I) TniKD \l.AR GOALS f-OLLOW ON MIL NLXT TWO PAGLS. 



1. KNOW 'I I!. \ l Ni ICimu)]UIOOI)>i AKi ! N DI \'IDL\\I .IS KC 
Suh GojI.v 

rndiTSt JTlvl th.it : 

PS A, iTuiiMvluaN have a \(»icc in the Jecisioa ituikiiig processes that the 
nci^'hborhtnid. 

S B. ncitrlu»oih«;ods arc tiudc up of various ^ro/f/)i?. 

K C. nc!;jnl)orhiHK!s ba\f ua\ s or cxi:hc\H^^ni\i and iiiurthiitiif\^ y^oodi and >* :i(cs. 

Ci D. rtci^liborhoods have a population, 

\\ E. nc;ghl)orhoods have a history. 

A F. noghburhoods have cnitu al values. 

SP G. the teeiiiv^s and cmu'iuns of the pcuplc in :hc ncitiliborhood dcterr-iinc the 

2. KNOW 7 HAT NFJGHBOkHOODS \KE SIMILAR AND DIFFERENT. 
Sub GoaJv 

Undmtand that. 

A. neighborhoods arr similar to and different from other neighborhoods in using 
the decision making processes rhai affect thejf neighborhood, 

B. the groups in one neij;hborhood are similar to and different from the groups 
in other neighborhoods, 

C the exchange and distribution of goods and sen ic*rs in one neighborhood arc 
similar to and different from the exchange and distribution of goods and 
services of other i^hborhoods. 

D. the population of one neighborhoini is similar to and different fr<>m ihe 
pi>puIation ut other nci^hbonu»ods. 

E. the history of one neighborhood is similar to and different from the history 
of other neighborhot>ds. 

F. t?je cultural values of one neighborhood are similar to and different fiom the 
cultural values of other neighborhoods. 

G the tone of one neighborhood i simitar to and different from the tone of 
other neighborhoods. 

3. KNOW THAT NEIGHBORHOODS ARE INTERDEPENDENT. 
Sub Gods 

Understand that 

A. the dctiMons made b\ ont neij^hborhood affect and are affected U\ the 
dctiMons made by other ntij^fiborhoiufs 

B. the groups m one ncighbi>rhi»<»d afttct and arc aftcitid L>\ the groups jn <nher 

neiL!hlM»t «<K 

C. the e\*.hi;i^>«. .iiul dismbution (*t i!oi>ds and venues in one ne!.:hb« rhv>od 
affeit> an^l iv ,iiucud li\ ilu^ Vii ar^gc and di^Miluiiu r o( j:oi«ds a^.iA,Lt\ 
in othei nei^hborlioodv 

O. the pt>puLiri<>n of t»ni' ne>^'hl>t>rho4»d atfccrs and is aJfctied l>\ ihc p. . I.i'mn 

of aiioilu i iH'>^t»t>iiriiiKul 
F. tlie hi^itMv *»t luu ] M. ;;^lilK>rhi»t>d aMicts anJ is ^ffc^^ud b\ ihc ;u^'» w\ 

4»thcr Tu i .Mm>t »Js 

h. tht iultuiai NjluiN i»t oiu nci •( ln»iiuu>tl jficct and are .ittCiuJ ( x die 
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(i. the loiK" o1 one nt'ighhorhoDil ittccts itul is jt*ccU'd I)\ the lonc oi ; 
(Kii^hhorliooiis. 



I \»M.OKI. M l' l.!\CiS 01' Si:iJ- AM) OI UKKS. 
Sub GoaU 

a. identity iiow individuals when plated w. <iifitTcnt emtaion;!! shujimtis. 
h. Inl'T pcfSiin.il aiui oUkts' u-i'lirv:^ m siiiuij.r vjiu.tt.'ons. 

c. Gcrcrali/c al)t>ui tcclin^s of people ui gcnfrjl. 

2 MAKF OFCISIONS ABOIT !\TI RPtKSONA! PKOKLtMS 
Sub Goals 

a. Consider problem situation invo!\ ing interpersonal conflict. 

b. Anal\ /e wh ii prot.4L^>nisis sh(»u!d do. 

c C'onipaie siiniiar suuaiions in induidual lues 

d. Rvaluate w hcihcr what was done tn each situation wis '*good** or "bjd" ind 
why. 

3. ANALYZE V ALULS. 
Sub Goals 

a. Recall certain bcha>'iors. 

b. Infer values involvr d. 

c. Explain how tho&e values differ (if at all) from the values of other people m 
analogous situations. 



ATTlTL!l)l£S, FALLINGS 
AND VALULS GOALS 

1. 



SKILL GOALS* 

(Skills shared \\'\th other disciplines) 

1. Locate information. 

2. Organize information. 

3. Evaluate information. 

4 Acquire information through reading. 

5. Acquire mformation through listening and obsening. 

6. Communicate orally and in Mxiting. 

7. Interpret pictures, charts, graphs and tables. 
S. Wnrk with others. (Note Appendix B.) 

(Skills which are a major responsibility of social studies) 

1 Read social studies matt rial. 

2. Appl]' decision makine skills to social issues. 

3. Understand tinie and chronology . 

4. Intcrpr^ft maps and j^lobcs 

5. Apply t^unking vkiiK. 

•A complete listing of th *se skills showing detailed description anJ year pLam.nt of 
each skill can be iuund in At>4Kndix A. Not all ot the above skills would be ypp .0 dumg 
the third year. 



KNOWLtDGE 



SL'CGESTEI) M ATERIALS 
7 illRI) YEAR - ' NEIOIIBOUIIOOD** 

Ttic toltowhi^ nutcriais irr ,\ ^L'^!^pninL' ltil)lit)^iarlH" tor \ c;ir three. A bi!)lK»uf ip!n tmisi 
i.ofniriii.iUy v'row, W.iii r[.ris vviil he lulilfd pcrh>dic:dl v Cbcck v\iih xhc ><Hi.il ^uuiics 
constjliant tor Uic most ivceiit Ust. 



l)p\Ai^>ion pKturcs foi lU-^mning S*)cul Studies, Hjj|ht Kow 
ScluK)!, Families. Neighborhoods. Fie!d Iducational Publicaiions 
Pci^plc In Neighborhoods. Addison Wesley 



SKILLS 



ATTITUDES. FEELINGS 
AND VALUES 



MEDIA 



FIELD TRIPS 



!it\^irn'ni; I'.S. Vlap Vacii Press maps and m*Hl(Is i*SAB 

Beginning World Map 
Beginning Globe 



People in Neighborho'^ds, Addison -Wesley has a strong affective component. 

Myself and Others, Speck-Vaughn 

I Butid, Belong und Believe, American Book Co. 

I Can, Compete and Care, American Book Co. 

Films 
Kits 

Sound Filmttrips 



COMMUNITY RESOURCES 



Schools are asked to fill in those community resources which would be helpful in 
carrying oui the Third Year Pn>gram. 
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APTENDIXA 
SKILLS AFPUEO IN SOCIAL STUDIES 
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